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Reading in the
Elementary,
Middle ana
High School
by Dr. Jon Whan
A portion of them ission statement for the
Montabella Community Schools asserts that
the school is a place, " where each child will
achieve the mastery of basic skills " . The
reading program typifies this statement. At its
bedrock the reading program is a traditional
program concerned with the mastery of basic
skills. The reading curriculum further attempts
to incorporate accepted research and
practices into the program design and
instructional strategies.
The elementary reading program for
grades one through five is a multi-text series
with strong components in word attack skills,
comprehension, and vocabulary. Ability
grouping is usually done within each selfcontained classroom. Each teacher will have
three or four reading groups in the room. Our
classes in the elementary school average
twenty-six students. Some of our teachers on
the same grade level will choose to exchange
students for reading, but will still have three
groups to teach. Careful attention is given to
group placement. This practice better insures
that the student is presented with realistic
learning requirements and will be successful.
Criterion-based, computer scored tests are
given at the end of each unit. Once 80% of the
material has been mastered, the child moves
to the next unit and then to the next level.
Reading folders containing test data are
maintained by the teacher for each student.
The folder follows the student as he moves
through the grades and levels and provides a
complete record of progress.
Instructional strategies, typically include
an introduction of a learning concept to the
group followed by oral and written drill and
review. Each day the student will read aloud
and silently.Teachers provide pre-discussions

and post discussions on reading pieces as a
way of encouraging the students to speculate
about outcomes or story happenings.Teachers
read aloud to students to develop their sense
about and interest in literary devices. Most
importantly, students are provided with free
reading time with library books or content
area material. The teacher also reads
independently to model the value and
importance of reading.
An important part of the reading
program is the federally funded Chapter One
program which services students with reading
difficulties who do not qualify for special
education support. The major goal of this
program is, ideally, to bring the student up to
grade level, or at least to help the older
student obtain skills enabling him to function
more successfully in the regular classroom.
The elementary program is broken into two
basic parts. The primary grades: first, second,
and third, reinforce phonetic skills, build
basic sight vocabulary, perceptual and visual
motor skills, fundamental sentence structure,
and bolster the child 's belief in his own
abilities. Should these strategies not be
successful, at the fourth and fifth grade level,
energies are directed toward teaching
reading skills applicable to classroom and
Iife situations.
The middle school (grades 6-8) stresses
four main goals for the reading program.
• To emphasize and expand the
basic reading skills taught at the
elementary school .
• To provide a logical transition to
using reading skills in the content
areas.
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• To provide enrichment for all
students at all levels.
• To provide acceleration to
challenge our gifted readers.

over lunch on a bi-weekly basis to discuss the
books.
The Montabella Community Schools has
trained teachers in grades two through
eleven in using the Junior Great Books Series.
The top reading groups in each grade level
read and discuss their interpretations of the
author's purpose and techniques. The J_unior
Great Books are used in the secondary in the
honors English classes.
The "Book It" reading incentive program
sponsored nationwide by Pizza Hut, is
currently being used by the elementary
grades. Students at all levels are encouraged
to read and are rewarded with pizza payoffs.
The program is enthusiastically received by
the students and easily managed by the
classroom teachers.
Underlying the school district's reading
program is a conscious, concerted effort by
the school to provide inservice support to
staff. During the past year, staff members
have attended conferences on dyslexia and
seminars about left-brain/right-brain learning
theories. These were programs aimed at
increasing teacher awareness and maximizing
their abilities to recognize learning problems
and diversify teaching methods.
An on-going inservice is in the area of
learning styles. Last year a number of our sta_ff
attended a Bernice McCarthy workshop in
Chicago. In February of 1987 Rita Dunn from
St. Johns University will provide a workshop
to the full staff on learning styles.
In January of 1987 the school district will
provide a twenty hour inservice workshop on
Bloom's Taxonomy of higher levels of
thinking skills. This area is seen as especially
important for staff as they are encouraged to
promote the student's ability. to analy~e,
synthesize, and evaluate reading material
and to think more critically.
Finally, the school district maintains at
the building level an effective scho?ls
committee. The existence of the effective
schools model has supported the reading
program by recognizing the need for high
expectations, time on task, frequent
monitoring of students achievement, clear

As a means of accomplishing these goals,
the middle school has developed a unique
program. Every teacher at the middle
school-even the principal and the school
counselor-is a reading teacher responsible
for a level of reading instruction. Therefore,
students are placed in one of fourteen groups
ranging from remedial to accelerated.
Student placement is based on test data,
teacher observation, student needs and
achievement.
The fourteen reading classes are taught
at the same time throughout the school.
Students learn a particular skill and coordinated vocabulary from the basal text;
they practice and use the skill and vocabulary
by reading and studying a textbook _from
another di sci pl ine. There is further practice to
master and assimilate the skill and an
enrichment activity. Students are free to
move from level to level as skills increase.
The reading program also flows into the
high school for those student requir!ng
continuing remedial assistance. The high
school program targets the need to build the
student's self-concept and self-confidence in
reading. Careful attention is given to
discovering the particular learning style of
the student and cultivating that style. These
students are in a one hour reading program
and one hour basic English/literature class.
Skills presented in reading can be reinforced
in English.
Special characteristics of the Montabella
reading program include enrichment reading.
Research has shown that students improve
their reading skills by reading more.
The Newbery Club is part of the
elementary school program. Upper ability
readers in grades four and five are invited to
join the club by the principal who oversees
the club. Currently the club has over two
hundred multiple copies by Newbery,
Newbery Honor, and other award winning
authors.
A total of fifty students are members.
Members must choose a book, read it, and
write a short synopsis of the story on a 4x6
card. The card must be grammatically
correct. The group meets with the principal

continued on page 18
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Reading in the Elementary,
Middle and High School

Reading:
A Dynamic
Interaction

continued from page 8

Finally, the school district maintains at
the building level an effective schools
committee. The existence of the effective
schools model hos supported the reading
program by recognizing the need for high
expectations, time on task, frequent
monitoring of students achievement, clear
and focused mission, and the involvement of
the building principal in the educational
process.

31st Annual MRA Conference
March 15-17, 1987
The theme of the Thirty-first Annual
Conference of the Michigan Reading
Association is: "READING: A DYNAMIC
INTERACTION". The theme permits
interpretation by the participant.
Interactions could include reader and text;
student and teacher; parent and child;
schools and community; teacher and
administrator; schools and universities;
school, state, nation; reading, writing,
speaking, listening; collaborations among
professional organizations; and so on.

Dr. Jon Wahn is Superintendent of the Montabella

Community Schools, a small class C school district
serving portions af the Central Michigan counties of
Isabella, Montcalm , and Mecosta . The 1241 students in
grades preK-12 are housed in two elementary schools,
one in the village of Blanchard and one in Edmore . The
middle school is in Edmore, and the high school is
centrally located. The Reading Supervisors are: Dave
Marston, Curriculum Coordinator, Rick Rivas,
Elementary Prin cipal, Ron Farrell, Middle School
Principal, Carolyn Myers, Middle School Reading
Coordinator, and Ruth Rivas, High School Reading
Teacher.

The dates of the conference are March
15-17, 1987 at the Grand Center and
Grand Plaza, Grand Rapids. The Amway
Grand Plaza will be the conference
headquarters, the Grand Center will be
the site for the exhibits, with meetings held
in both buildings.

"From Research to
Text Selection"
-A Process for Selecting
Textbooks/Materials

Speakers include: nationally recognized
storyteller, Laura Simms; Highlights for
Children editor, Dr. Walter Barbe; author
of Tuck Everlasting and Natalie Babbit.
Monday will feature a symposium on
literacy with speakers representing realms
of our society including economy, politics,
and sociology.
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Over 100 workshops and sessions will
be featured in topical strands throughout
the conference.
Registration and housing forms were
mailed to all MRA members December 1st.
Program books will be distributed only at
the conference.
For further information contact:

Mrs. Gwen O'Donnell
819 W. Shiawassee
Fenton, Ml 48430
(B) 313-632-6772
(H) 313-629-8418
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